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Shared 
Reading

Let’s Be Interactive
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Thanks to Karen Erickson, David 
Koppenhaver, Sally Clendon, and 
many of the students I have had the 
privilege of working with for helping me 
to understand more and more about 
shared reading

Thanks also to the Centre for Literacy 
and Disability Studies staff and to 
Carole Zangari from PrAACtical AAC 
who always inspire me J
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• Shared reading is a collaborative 
learning activity, based on 
research by Don Holdaway
(1979), that emulates and builds 
from bedtime story experiences 
(Parkes & Mooney, 2000)
• Can be done individually or in 

small groups
• Books can (and should) be read 

repeatedly
• Rich, interaction with emergent 

readers over books to promote 
language development and 
and understanding of how books 
work
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Let’s Be Interactive
• Repeatedly participating in 

semantically rich and 
meaningful early literacy 
activities increases:
• Literacy learner's knowledge 

about their world
• Literacy learner's language 

learning
(Dickinson & McCabe, 2001)
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• Frequent shared book reading 
between literacy learners and 
adults:
• is important for learning new 

vocabulary,
• helps develop joint attention 

on objects and pictures 
during interactions (Rogoff, 
Malkin & Gilbride, 1984)
• encourages learners to 

engage with pictures and 
books
• develops better oral 

language skills (DeBaryshe, 
1993; Karras & Braungart-
Rieker, 2005; Raikes et al, 
2006)
• develops early literacy skills 

(Bus, 2003)
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Driving the CAR 
into the AIR
CAR = Comment, Ask, Respond

(Notari-Syverson, Maddox and 
Cole, 1999)

AIR=

• Attention Getter

• Invite Participation

• Respond

6
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Sharing the AIR
With literacy learners:

• Attention getter: get the learner’s attention
• Invite participation with a statement or a 

query that can be answered with a like or a 
dislike (yes/no) response e.g. You like eating 
oranges, don’t you?

• Student's possible Response: No response or 
body language/facial expression response. 
Adult models a response, reference the 
student’s body language at the time or as 
appropriate.

• Adult's Response: Let the student know what 
you have attributed meaning to and the 
meaning you gave it e.g. you looked at me, I 
think you’re saying you’re not sure.

If the learner isn't able to respond, the adult 
consistently takes the learner's turn and models 
a correct response.

(Information from Ninio& Bruner, 1978; Sénéchal, Cornell & Broda, 1995; 
Vander Woude et al, 2009)
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What should we do 
during shared reading?
• In the beginning, we focus on bringing their 

attention to the book and inviting their 
participation – and then modelling a response 
if needed.

• As literacy learners develop more language, 
we move to asking questions that need more 
complex answers e.g. "What will happen next?"

• We slowly make our questions more complex 
as learners develop more language.

• Finally, we progress to inviting them to 
participate using inferential questions

8

9 10

Where does AAC 
come into this?
• Shared reading is an excellent 

opportunity for teaching vocabulary.  
For someone who uses AAC, we need 
to model that vocabulary using the 
individual’s AAC system
• Words in red on the table are modelled 

using AAC
• And if the individual’s AAC system 

doesn’t let us model this language 
then we need to implement a ”system 
for tomorrow”* which will.

* See the participation model, Beukelman & Mirenda 2013
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Shared Reading
Level 1:  Receptive communicator /  early literal language

12
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Share the AIR with an early or 
receptive communicator, usually 
done with a simple text

Share the AIR with a focus on promoting 
student interest in books, inviting participation 
and attributing meaning

1. Attention Getter

2. Invite participation with a statement that 
can be answered with a like / dislike 
response

3. Respond - let the learner respond, 
attribute meaning if possible

4. If they don’t respond, then model a 
response to them
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Why Attribute 
Meaning?
• A natural response to children without 

disabilities

• Teaches students to be less random.

• Builds cognitive understandings over 
time.

• Sends message of competence and 
high expectations.

14

Whose nose?

Jeanette Rowe
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Remember to:

• Follow student’s lead
• Keep it low pressure - no testing
• Relate to what student knows
• Attribute meaning to student attempts
• Use other adults as models (if possible)

Gretchen Hanser, ISAAC Conference 2012
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SHARE
THE A.I.R:
EARL<
SHARED
READING

A = AWWHQWLRQ GHWWHU
I = IQYLWH PDUWLFLSDWLRQ
R= RHVSRQG

 

SKaUed ReadLQJ LeYeO 1

 

A = AWWHQWLRQ GHWWHU
I = IQYLWH 3DUWLFLSDWLRQ
5= 5HVSRQG

 

6KDUHG 5HDGLQJ
LHYHO 1

IQGLYLGXDOV ZKR DUH MXVW OHDUQLQJ WR HQJDJH ZLWK ERRNV, QHHG XV WR
VKRZ WKHP KRZ FRRO ERRNV DUH - DQG WR KHOS WKHP GHYHORS VNLOOV

VXFK DV MRLQW DWWHQWLRQ E\ UHDGLQJ ERRNV UHSHDWHGO\ ZLWK WKHP. ALP
WR GR 3 RU PRUH VKDUHG UHDGLQJV D GD\. 

 
 

AQG  GRQ'W IRUJHW WR VKDUH WKH AI5 ZKLOH \RX DUH UHDGLQJ!
 
A= AQ DWWHQWLRQ JHWWHU WR GUDZ WKHLU DWWHQWLRQ WR WKH ERRN H.J.
:RZ, CRRO, 8K RK, LRRN.  DR WKLV ZLWK ERWK VSHHFK DQG AAC.
 
I = IQYLWH SDUWLFLSDWLRQ ZLWK D VHFRQG FRPPHQW RU ZLWK D VLPSOH
\HV/QR TXHVWLRQ, DOVR XVLQJ ERWK VSHHFK DQG AAC.
 
5 = D UHVSRQVH!  II SRVVLEOH, DWWULEXWH PHDQLQJ WR WKH LQGLYLGXDO'V
ERG\ ODQJXDJH, IRFLDO H[SUHVVLRQ DQG YRFDOLVDWLRQV.  LHW WKHP
NQRZ ZKDW \RX DUH DWWULEXWLQJ PHDQLQJ WR.  II LW LVQ'W SRVVLEOH WR
DWWULEXWH PHDQLQJ, WKHQ PRGHO D UHVSRQVH \RXUVHOI.  AQG GRQ'W
IRUJHW WR XVH WKHLU AAC V\VWHP LQ WKLV VWHS WRR!
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How often do 
we use AIR?

• Depends on the 
student
• Depends on the book
• But use AIR as often 

as you can!!

18
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Which books should I 
use?
• Books you can read in 

one sitting
• Fiction and Non-Fiction
• Books about them!
• Books they are 

interested and 
engaged with

19

Shared Reading
Early expressive communicator; literal language

20

AIR

• A = Oh dear. He looks bored.
• I = How do you feel at the zoo?
• R = {student responds}

• What if the student says “dog”?
• What if the student says “sad”?
• We use any response and assume 

competence
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AIR

• A = Hmmmm… I think he might do something 
different.

• I = Which animal do you think he will be next?
• R = {student responds}

• What if the student says “lion”?
• What if the student says “stop”?
• We use any response and assume competence
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AIR

• A = Yuck!!!  I do NOT like snakes.
• I = Do you have an opinion about snakes?
• R = {student responds}

• What if the student says “rough”?
• What if the student says “love”?
• We use any response and assume 

competence
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AIR

• A = Yay – he’s got a friend.
• I = I wonder if he’s happy about that (expectant 

pause)
• R = {student responds}

• What if the student says “funny”?
• What if the student says “happy”?
• We use any response and assume competence

24
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Shared Reading
Expressive communicator; literal language

25

How the Birds got their Colours
From a Dreamtime Story

26

In the beginning all birds were black.

27

One day a dove was trying to catch a grub.

28

He didn't catch the grub. He landed on a sharp stick.

29

The stick hurt his foot.

30
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AIR

• A = Oh no!
• I = That must hurt (expectant pause)
• R = {student responds}

• At this level we would have more of an 
expectation of a response close to the topic –
but we still aren’t using this for testing.   So, if they 
give an answer that is off the topic we follow 
their lead where possible and turn it around to 
modelling an on-topic response.

31

He was very sick.

32

He was dying.

33

His friends came to see him.

34

They wanted to help.

35

The crow didn't come to help.

36
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The parrot cut open his foot with her beak.

37

AIR

• A = Wow!
• I = What was she trying to do?
• R = {student responds}

• At this level we would have more of an 
expectation of a response close to the topic –
but we still aren’t using this for testing.   So, if they 
give an answer that is off the topic we follow 
their lead where possible and turn it around to 
modelling an on-topic response.

38

His foot burst open.

39

The birds were covered in colour from his foot.

40

Some birds were red.

41

Some birds were blue.

42
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Some birds were yellow.

43

Some birds were green.

44

All the birds who tried to help were now coloured.

45

AIR

• A = They look great.
• I = What coloured birds have you seen?
• R = {student responds}

• At this level we would have more of an 
expectation of a response close to the topic –
but we still aren’t using this for testing.   So, if they 
give an answer that is off the topic we follow 
their lead where possible and turn it around to 
modelling an on-topic response.

46

The crow didn't try to help.

47

The crow stayed black.

48
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That is the story of how the birds got their colours.

49

Shared Reading
Expressive communicator (3+ words) / inferential language

50

51

AIR

• A = That’s cool

• I = I wonder if there is something you can think of that 
might have come on a plane?

• R = {student responds}

52

AIR

• A = Wow. That’s good!

• I = What else do people use to put out fires?

• R = {student responds}

53

AIR

• A = Oooh – they jumped out of the 
plane.
• I = Why do you think they did that?
• R = {student responds}

54
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A  ʨ Aƭƭenƭion Geƭƭer
I  ʨ InǍiƭe Parƭicipaƭion
©  ʨ Reơpond or model a reơponơe

When ǔoƵ aơk a qƵeơƭionɏ eǓpl iciƭ lǔ
model ơaǔing  ɗI  haǍe a qƵeơƭionɏɗ
Ƶơing AAC and ƭhen aơk iƭ

Refer ƭo leƭƭerơ in ƭhe ơƭƵdenƭɘơ
nameơɏ or oƭher imporƭanƭ leƭƭerơɏ
ǎhen ǔoƵ ơee ƭhem on a pageɔ

Commenƭ on ǎhaƭ ƭhe ơƭƵdenƭơ ơeem
ƭo be inƭereơƭed in and ǎaiƭ aƭ leaơƭ
Ȕ ơecondơə InǍiƭe parƭicipaƭion Ƶơing
ƭhe differenƭ parƭơ of CROWD and
ǎaiƭ aƭ leaơƭ Ȕ ơecondơə Reơpond ƭo
ǎhaƭeǍer ƭhe ơƭƵdenƭ ơaǔơɚdoeơ bǔ
adding more langƵageɏ modeling
appropriaƭe grammarɔ

CompleWion
Recall
Open ended
:h- qXesWions
DisWancing

Teach neǎ ǍocabƵlarǔ bǔ brieflǔ
defining iƭ ɔ  YoƵ can Ƶơe ơǔnonǔmơ or
pƵƭ ƭhe neǎ ǎord in a ơenƭence

Aơk ƭhe ơƭƵdenƭơ if  ƭheǔ haǍe anǔ
qƵeơƭionơ afƭer ơharing eǍerǔ Ȓɲȓ
pageơɔ

Poinƭ oƵƭ elemenƭơ of ƭhe book aơ
ǔoƵ read iƭ eɔgɔ  Thiơ iơ ƭhe ƭ iƭ le of ƭhe
bookɔ Iƭ  ƭel lơ Ƶơɔ ɔ ɔ ɔ

Poinƭ oƵƭ rhǔming ǎordơ and ǎord
plaǔơ in ƭeǓƭơ ɲ ǎordơ ǎiƭh ƭhe ơame
iniƭ ial leƭƭerơ or ǎhich haǍe ơimilar
ơoƵndơ in ƭhem ɦall i ƭeraƭionɧɔ

Someƭimeơ ǎe need ƭo ƭeach ơƭƵdenƭơ ƭo enjoǔ
bookơ
Uơe ƭhe ơƭƵdenƭɘơ inƭereơƭơ aơ a ơƭarƭing poinƭ
if neededɔ
In ơhared readingɏ alǎaǔơ model Ƶơing ƭhe
ơƭƵdenƭɘơ commƵnicaƭion ơǔơƭem 
Reading a book repeaƭedlǔ iơ greaƭ ɲ and
imporƭanƭ ƭo doɑ
The ơƭƵdenƭ ơelecƭơ ƭhe book ǎhen reading Ȑ ɎȐ
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1. Sharing the AIR
With literacy learners:
• Attention getter: get the learner’s attention
• Invite participation with a statement or a 

query that can be answered with a like or a 
dislike (yes/no) response e.g. You like eating 
oranges, don’t you?

• Student's possible Response: No response or 
body language/facial expression response. 
Adult models a response, reference the 
student’s body language at the time or as 
appropriate.

• Adult's Response: Let the student know what 
you have attributed meaning to and the 
meaning you gave it e.g. you looked at me, I 
think you’re saying you’re not sure.

If the learner isn't able to respond, the adult 
consistently takes the learner's turn and models 
a correct response.

(Ninio& Bruner, 1978; Sénéchal, Cornell & Broda, 1995; van Kleeck, Vander Woude & McDonald, 2006)
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2. Link to Letters
Refer to strategic letters when you see 
them on a page

For some students we would focus on 
letters in their name

For other students we would focus on a 
letter you are working on in other activities

58

3. CROWD to 
Invite Participation
• Completion

• Recall

• Open Ended

• Wh- questions

• Distancing

59

CROWD
• Completion - adult starts a repeated line and 

learner finishes it
• Recall - adult asks a question about what has 

already happened in the book
• Open Ended - ask an open ended question
• Wh questions - asking them!
• Distancing - relating the book to the learner's 

life

Centre for Literacy and Disability Studies
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4. Model “I have a 
question”
• Built into PODD
• In other AAC systems, make sure 

you clearly let your students 
know when you are asking a 
question (in shared reading)

Thanks to Centre for Literacy and Disability Studies
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5. Vocabulary

Teach new 
vocabulary by 
briefly defining, 
using synonyms, 
and the new word 
in a sentence.

62

Descriptive 
Vocabulary 
Teaching 
and AAC 

accepts that we can't have all words 
in a language in an AAC system

understands that strategic 
competence is a very important skill for 
any person who uses AAC to develop

use descriptive language to teach 
new vocabulary =  teach vocabulary 
and teach strategic competence*

*Strategic competence see Light (1989) 
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Teach vocabulary
Pirahna  = scary fish

64

6. Do you have a 
question?
• Turn things around occasionally and 

ask the student if they have a 
question

• If needed, set up a 3rd party to 
model asking questions

• Use expectant pauses as well

• Read the student’s body language 
and make sure they have a way to 
initiate available always!

Thanks to Centre for Literacy and Disability Studies
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7. Print 
Referencing
• Point out basic elements of the 

book as you read it!
• It’s all about getting emergent 

readers interested in print by 
“highlighting the forms, 
functions, and features of print 
during read-alouds” (Zucker, 
Ward, and Justice, “Print 
Referencing During Read-
Alouds: A Technique for 
Increasing Emergent Readers’ 
Print Knowledge.” The Reading 
Teacher, 63(1), pp.62-72).
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Print concepts
• “Knowledge of how print is 

organized, including 
relationships between written 
language units (e.g., letters 
make up words) and the 
metalinguistic terminology 
used to describe print (e.g., 
letter, word, write). It also 
includes understanding of how 
books are organized, the form 
and functions of 
environmental print, 
differential features of various 
print genre, and 
developmental writing skills" 
(Justice & Kaderavek, 2004, p. 
202).

67

How can we do print 
referencing?
Which books should we use?

• Zucker, Ward, and Justice suggest 
that print referencing can be 
incorporated “when teachers are 
reading books with children with 
the intent of promoting literacy 
development” and that one read-
aloud per day should include some 
sort of print reference.

• Print referencing can be 
incorporated into any read-aloud–
fiction, nonfiction, poetry–
anything’s game.

68

P6IN8 
6EFE6ENCING

8-.3GS ;E CA3 D4:
Page order: We read WhiV page firVW, and When Ze read 
Whe ne[W one. . .
PoinW oXW Whe WiWle of Whe book: ThiV iV Whe WiWle of Whe 
book. IW WellV XV. . .
PoinW oXW We[W direcWion°Wop Wo boWWom, lefW Wo righW: We 
begin reading WhiV Zord, and When Ze moYe. . .UVe \oXr 
finger and poinW aV \oX read!
Talk aboXW Whe aXWhor/ illXVWraWor: The aXWhor ZroWe Whe 
book. . .
Talk aboXW Whe fronW coYer and back coYer: HereµV 
Zhere Whe book beginV.  IWµV called Whe fronW coYer
ConcepWV of Zord: LeWµV coXnW Whe ZordV on WhiV page.
ShorW/ Long ZordV: Which Zord iV longer/ VhorWer. . .
PoinW oXW ZordV in illXVWraWionV / capWionV/VXbWiWleV: Here 
iW Va\V ´mailµ on Whe mailbo[. . .
Talk aboXW pXncWXaWion, XVe of Xpper and loZer caVe
Talk aboXW We[W iWemV Whe aXWhor/illXVWraWor XVeV Wo 
emphaViVe Whe conWenW, mood, eWc
And more!!

69

8. Rhymes and 
sounds
Point out rhyming words and 
alliteration (initial letters sound the 
same as…).

70
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Record Keeping

•Make sure you keep 
records to ensure you 
are differentiating and 
doing all the different 
parts of shared 
reading appropriate 
to your student’s 
language level

72
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Example Record Form
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